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SYLLABUS 
 
 
TITLE: Special Education: Regular Curriculum Intervention 

CODE: EDU 360 

PREREQUISITE EDU 306C 

CREDITS: 3 credits | 45 contact hours | 1 term1 
 
 
DESCRIPTION 
This course explores the knowledge, teaching models, and pedagogical strategies that 
regular curricula teachers must master to create inclusive learning environments for 
students with functional diversity. The course includes the design of lessons supported 
by educational strategies and differentiated assessment, according to the needs, 
interests, talents, and potentialities of the students. Topics related to inclusion and equity 
policies, reasonable accommodations, intervention methods, and instruments for 
differentiating and evaluating special education students located in the regular classroom 
will be highlighted. The active participation of students in activities outside the course 
hours and the university dependencies is required, through clinical experiences related 
to their level of teaching. 
 
 
JUSTIFICATION 
The course allows the student to master principles, models, and theoretical approaches 
as a frame of reference to meet the multiplicity of educational needs presented by 
students in the regular curriculum. Attention to diversity must be at the heart of the 
preparation of teachers. Their educational plans need to be adapted to the needs of each 
student. It is important for teachers to possess competencies to respond effectively to the 
learning styles, strengths, interests, and needs of their students. The graduate of this 
course will obtain a wide range of knowledge and skills that will allow them to innovate in 
teaching and facilitate the creation of inclusive, equitable and fair learning environments 
in favor of diversity. 
  

 
1 The course integrates non-participant and participant observation clinical visits in educational centers. 
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COMPETENCES 
The course develops the following competences in students: 

● Communication 
● Entrepreneurship and innovation 
● Research and exploration 

 
OBJECTIVES 
After completion of the course, students will be able to: 

1. Analyze the pedagogical implications of inclusion and the Universal Design of 
Learning in access to education and attention to diversity in the educational field. 

2. Recognize the role and duties of educational leaders to promote differentiated 
and inclusive practices that address the diversity of learning styles in the 
classroom. 

3. Demonstrate knowledge of the legislation and policies of inclusion, reasonable 
accommodations, and educational equity that concern the population with 
functional diversity. 

4. Explore the selection, use, and application of various instructional strategies to 
differentiate teaching and assessment in face-to-face or virtual education.  

5. Use differentiated education strategies to plan lessons that respond to the 
needs, talents, strengths, and learning styles of students with functional 
diversity.  

6. Select reasonable accommodations, modifications, and appropriate adaptations 
for the teaching and evaluation of students with functional diversity in regular 
classrooms. 

 
CONTENTS 

I. Paradigm And Conceptual Framework Of Special And Inclusive Education  
A. Concept of special education  

1. Philosophical framework of special education  
2. Pedagogical framework of special education  
3. Legal framework for special education  

B. Justification for the use of non-discriminatory and humanistic terminology  
1. Functional diversity, neurodiversity, diversity of abilities, intercultural 

diversity, exceptionality, and special needs, among others.  
C. Educational perspectives in the face of the challenge of student diversity.  

1. Deficit paradigm and paradigm of strengths in educational practice  
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2. Recognition and appreciation of human diversity  
3. Intercultural (holistic) education  

D. Inclusive education: a perspective of social justice, equity, and accessibility.  
1. Inclusion and integration in education of students with functional 

diversity  
2. General principles and objectives of inclusive education 
3. Benefits of inclusive learning environments  

a. Less restrictive environment  
b. Acceptance and tolerance of cultural diversity  

4. Policies for inclusion and educational equity  
a. International Convention on the Rights of Persons with 

Disabilities  
b. Sustainable Development Goals - 2030 Agenda  
c. Other  

5. Universal Design for Learning (UDL): approach and model for 
inclusive education 

a. Principles based on neuroscience: multiple means of 
representation, expression, and participation  

b. Universal Design for Learning Guidelines in Instructional 
Design (CAST) 

c. Creation of flexible learning contexts (face-to-face, hybrid or 
virtual)  

d. UDL Wheel and the Use of ICTs in inclusion 
II. Fundamentals of Differentiated Instruction  

A. General principles of differentiation for education  
1. Philosophical and theoretical bases of differentiation  

a. Constructivism  
b. Multiple intelligences  
c. Other theoretical and scientific frameworks  

2. Differentiation as a broad and inclusive approach  
B. Teaching and learning processes from the framework of differences 

1. Pedagogy of differences and equity (Perrenoud)  
2. Pedagogy of diversity  
3. Model for the differentiation of instruction (Tomlinson, 2014)  
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C. Basic elements and pedagogical implications of differentiated instruction  
1. Differentiated learning: addressing different learning styles and 

preferences  
2. VAK Learning Model  

a. Visual, auditory, and kinesthetic representation system 
D. Central areas for differentiating the curriculum  

1. Content (concepts, principles, or skills)  
2. Process (activities)  
3. Output (projects or evaluations)  
4. Learning environment (face-to-face or virtual)  

E. Instructional strategies to differentiate the teaching and assessment of 
students with functional diversity in the regular classroom.  

1. Differentiated strategies and techniques based on aptitudes, 
interests, special needs, learning profile, culture, and gender  

a. Multilevel activities, flexible grouping, interest groups, learning 
centers, simulations, extension menus, graphic organizers, 
ICTs, and artificial intelligence, among others  

b. Model for early Response to Intervention (RTI)  
c. Positive Behavioral Interventions and Supports (PBIS)  

2. Differentiated assessment strategies (before, during, and after 
instruction)  

a. Diagnostic, formative, summative and digital  
b. General considerations in communication, cognition, physical, 

motor, sensory, social, health, emotional or behavioral aspects  
c. Considerations in conducting observations and administering 

tests  
F. Differentiation of teaching in diverse learning environments  

1. Characteristics of a differentiated learning environment (face-to-face 
or virtual)  

a. Equity and accessibility considerations  
2. Didactic leadership in a differentiated classroom  

a. Role, duties, and challenges of the leader  
III. Introduction to Reasonable Accommodations  

A. Nature of reasonable accommodations  
1. Determination or granting of a reasonable accommodation  
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2. Equal access to general curriculum and content standards at grade 
level  

3. Purpose of reasonable accommodations  
4. Eligibility for reasonable accommodations  

B. Current federal or state legislation related to the provision of reasonable 
accommodations  

1. Act #114-95 of 2015: Every Student Succeeds Act (ESSA)  
2. Act #101-476 of 2004: Individuals with Disabilities Education Act 

(IDEA)  
3. Public Law 101-336: American with Disabilities Act (ADA)  
4. Public Law 93-112 of 1973: Rehabilitation Act, Section 504  

C. Description of categories of reasonable accommodations  
1. Presentation (visual, tactile, auditory, multisensory)  
2. Responding  
3. Setting  
4. Timing and scheduling  
5. Accommodations to facilitate the management of conditions or 

diseases  
D. Reasonable accommodations, adaptations, or modifications  

1. Suggestions in the face-to-face or virtual classroom  
E. Selection and administration of reasonable accommodations in teaching and 

evaluation  
1. Alternatives for appropriate reasonable accommodations for students 

with functional diversity  
a. Learning disorder (dyslexia, dysgraphia, and dyscalculia)  
b. Attention deficit disorder with or without hyperactivity  
c. Behavioral disorders  
d. Physical disability  
e. Autism spectrum disorder  
f. Double exceptionality  
g. Gifted and talented  
h. Others  

2. Documentation of reasonable accommodations for the Individualized 
Education Plan and in the Service Plan under Section 504 of the 
Vocational Rehabilitation Act  
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a. Role of the members of the Programming and Placement 
Committee (COMPU in Spanish), Section 504 Planning 
Committee, and student in selecting reasonable 
accommodations  

b. Adjustment of planning based on reasonable accommodations.  
c. Analysis of data on the use and effectiveness of reasonable 

accommodations in differentiating instruction in the regular 
classroom 

 
METHODOLOGY 
The following strategies from the active learning methodology are recommended: 

● Discussions, forums  
● Demonstrations  
● Collaborative works  
● Case studies  
● Immersion experiences  
● Instructional activity designs 

 
EVALUATION 

Participation  10% 
Partial assignments  30% 
Compositions  15% 
Oral presentations 20% 
Immersion experience 25% 
Total 100% 

 
LEARNING ASSESSMENT 
The institutional assessment rubric is applied to the course’s core activity. 
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ELECTRONIC RESOURCES 

Secretaria Asociada de Educación Especial https://de.pr.gov/educacion-especial/ 

Council for Exceptional Children https://exceptionalchildren.org 

CAST https://www.cast.org  

For more information resources related to the course’s topics, access the library’s 
webpage http://biblioteca.sagrado.edu/ 

 
REASONABLE ACCOMMODATION 
For detailed information on the process and required documentation you should visit the 
corresponding office. To ensure equal conditions, in compliance with the ADA Act (1990) 
and the Rehabilitation Act (1973), as amended, any student in need of reasonable 
accommodation or special assistance must complete the process established by the Vice 
Presidency for Student Affairs. 

• Students participating in the Student Support Program (PAE, in Spanish) shall 
request their reasonable accommodation in PAE’s offices.  

http://www.ohchr.org/EN/HRBodies/CRPD/Pages/GC.aspx
https://de.pr.gov/educacion-especial/
https://exceptionalchildren.org/
https://www.cast.org/
http://biblioteca.sagrado.edu/
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• Students who do not participate in PAE shall request their reasonable 
accommodation at the Integral Wellness Center (Centro de Bienestar Integral, in 
Spanish). 

 
ACADEMIC INTEGRITY 
This policy applies to all students enrolled at Universidad del Sagrado Corazón to take 
courses with or without academic credit. A lack of academic integrity is any act or 
omission that does not demonstrate the honesty, transparency, and responsibility that 
should characterize all academic activity. Any student who fails to comply with the 
Honesty, Fraud, and Plagiarism Policy is exposed to the following sanctions: receive a 
grade of zero in the evaluation and / or repetition of the assignment in the seminar, a 
grade of F (*) in the seminar, suspension, or expulsion as established in the Academic 
Integrity Policy effective in November 2022. 
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